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Introductions
Clelia

● Paraprofessional and special 
education teacher (2 years + 3 years)

● Practicum student, predoctoral 
intern, postdoctoral fellow in public, 
private, and high intensity school 
and clinical settings

● Former Mandt® trainer 

● Currently BCBA-D and school 
psychologist doing severe behavior 
work, evals, and pursuing training in 
PBIS facilitation

● Half of Learning Behavior Analysis 
(we do cool stuff!)

Patrick

● Special education teacher (8 years)

● K-12 district special education coach 
(2 years)

● Currently a BCBA for an elementary 
school district 

● CPI trainer 

● Provide individual student behavior 
consultation, staff coaching within 
the PBIS framework, and monitor 
restraint usage/training

● The lesser half of Learning Behavior 
Analysis
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What’s this all about?

Teachers are tired, overworked, and struggling to meet the 

demands that a post-COVID educational landscape demands. 

We’re here to provide some proactive and reactive strategies 

that teachers can implement to improve their classroom 

management and culture. 

www.learningbehavioranalysis.com



Learning Targets

The participant will identify evidence-based classroom 

management strategies they can use when coaching teachers.

The participant will identify practical strategies for coaching 

teachers in classroom management strategies.
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Needless to say, we’re not here to 
give clinical advice. Only 
professionals who are 
appropriately credentialed and 
familiar with each individual 
clinical case can do that. 

Don’t do things just because 
we talked about them. 
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Orienting to teacher’s 
needs



Ethical Considerations…can you relate?
You find yourself constantly getting calls and consult requests from general education staff 
regarding student behavior. When you investigate, you find that evidence based classroom 
management strategies are not in place, and that a logical first step is to do teacher consultation on 
classroom management rather than take on individual students as clients. 

Ethically, this scenario brings up concerns regarding who our client is, and therefore who we need 
consent from. The primary client is the person whose behavior we are primarily concerned with changing. 

● When doing classroom management training with teachers, we do not need consent from individual 
students’ guardians because our primary client is the teacher. 

● Before we start getting individual information about any student, such as taking observation notes, 
trialing interventions, or writing a support plan, we need explicit consent from the client surrogate 
(generally the parent or guardian). (See items 2.11 and 3.04, among others, in our Ethics Code).

www.learningbehavioranalysis.com



Teacher Preparation

● The National Council on Teacher Quality found that 49% 
of teacher prep programs in the US ensured that 
pre-service teachers practiced the five classroom 
management strategies below:

○ Establishing rules and routines

○ Maximizing learning time by managing time, class materials, 
physical setup of the room, etc.

○ Reinforcing positive behavior

○ Redirecting off-task behavior

○ Addressing serious misbehavior with consistent, respectful, and 
appropriate consequences

https://www.nctq.org/review/standard/Classroom-Management



But LBA, I do FAs, FCT, and other cool stuff. Why 
should I spend my time coaching teachers?

As behavior analysts, we have a lot to offer the education 
system. Coaching teachers on best practices in classroom 
management:

● Increases your impact on all students

● Increases engagement and learning for all students

● Builds rapport and capacity in teachers

● Allows you to practice in a leadership role

● Disseminates the science of behavior



Proactive Classroom 
Management Strategies
Leveraging PBIS research and practices…even if a school 
doesn’t implement multi-tiered supports at the building 
level



PBIS is organized 
as a tiered system 
so that students 
are met where 
they are

Image credit: PBIS.org
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Positive Behavior Interventions and Supports



Image credit: PBIS.org

www.learningbehavioranalysis.com

Tier 1: Meets the needs of 
approximately 85-90% of students

Tier 2: Meets the needs of approximately 10-15% 
of students

Tier 3: Meets the needs of approximately 1-5% of 
students



Tier 1 Overview

● Approximately 100% of students receive Tier 1 supports 

in a healthy PBIS system
○ Some students may not receive certain tier 1 supports if they are 

contraindicated for that individual

● Proactive supports across all settings

● Standardized supports/systems

www.learningbehavioranalysis.com



Hey, this smells like behavior mod!

As behavior analysts, we pride ourselves on…well, analyzing 
behavior!

We’re generally taught that we need to understand the 
unique individual/environment interactions for each client. 
That’s a good thing, and we should do continue to do it!

PBIS helps us make sure that everyone has access to healthy 
contingencies, so that we can individually serve those who 
need specific help beyond a proactive environment. 
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Positive classroom practices (for everyone!)

● pre-corrects 

● specific praise statements 
(4:1 ratio of praise to 
corrective statements)

● classroom expectations 
matrix 

● standard operating 
procedures 
·   

● teacher physical proximity 

● frequent opportunities to 

respond 

● classroom attention signal 

● classroom wide or school 

wide structured 

acknowledgement system 

www.learningbehavioranalysis.com



Let’s break it down!

Classroom Matrix

Definition: operationalized, 
positively-stated explanations of what 
each behavioral expectation looks like in 
the classroom.

Example: Under the “Safe” value in the 
classroom matrix it states: hands and 
feet are kept to ourselves, in our own 
space.

Lynass, L., Tsai, S., Richman, T. D., & Cheney, D. (2012). Social 
expectations and behavioral indicators in school-wide positive 
behavior supports: A national study of behavior matrices. 
Journal of Positive Behavior Interventions, 14(3), 153-161. 
doi:http://dx.doi.org/10.1177/1098300711412076
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Let’s break it down!

Standard Operating Procedures

Definition: operationalized, positively 
stated, step-by-step explanations of how 
routines are expected to be performed.

Example: The Science teacher has a 
poster in her room with step by step 
instructions for proceeding to lab 
stations (clearing walkways, getting lab 
binder from cabinet, moving chairs over 
to lab tables with seats within each 
station, wait for teacher to bring over 
materials).
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Let’s break it down!
Precorrects

Definition: Telling students what is expected 

right before they have the opportunity to 

engage in expected behavior.

Example: As students enter class the 

teacher tells the students, “You will need a 

pencil, calculator, and your math notebook 

on your desk.”

Sprague, J. R., & Thomas, T. (1997). The effect of a 

neutralizing routine on problem behavior performance. 

Journal of Behavioral Education, 7(3), 325–334. 

https://doi.org/10.1023/A:1022827622948
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Click here to watch a video example!



Let’s break it down!

Specific Praise Statements

Definition: telling students exactly what 
they have done well immediately after they 
have done it.

Example: At the beginning of the math 
lesson, the teacher identifies student who 
have the needed materials on their desk and 
says, “Johnny, etc. you did a wonderful job 
taking out your pencil, calculator, and math 
notebook and having them ready on your 
desk!”

Ennis, R. P., Royer, D. J., Lane, K. L., & Dunlap, K. D. (2020). 
Behavior-specific praise in pre-K-12 settings: Mapping the 50-year 
knowledge base. Behavioral Disorders, 45(3), 131-147. 
doi:http://dx.doi.org/10.1177/0198742919843075
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Click here to watch a video example!



Let’s break it down!

Teacher Proximity

Working the entire crowd!

Using teacher proximity 

ensures that everyone is 

monitored and has 

opportunities to 

experience teacher 

attention and feedback.

www.learningbehavioranalysis.com

Click here to watch a video 
example!



Let’s break it down!

Frequent Opportunities to Respond

Definition: quick active engagement 

opportunities during instruction 

which also serve as formative 

feedback for teachers.

Example:  A Math teacher utilizes 

choral responding, individual 

whiteboards, and poll everywhere to 

provide opportunities to respond and 

to assess student understanding.

www.learningbehavioranalysis.com

Click here to watch a video 
example!



Let’s break it down!

Classwide Attention Signal

Definition: specific word or action 
from the teacher that students are 
taught to respond to immediately and 
in unison.

Example: In Mrs. B’s class when she 
claps her hands the students must 
repeat the clapping pattern back to 
her. This is the students’ signal to 
lower their voices to a level 0 and 
wait for instruction.

www.learningbehavioranalysis.com

Click here to watch a video 
example!



Let’s break it down!

System for Acknowledgement (Structured 
Reinforcement)

Note: some people think that this part is the same as 
PBIS as a whole! That’s like saying that DTT is the 
same as ABA!

Definition: the use of tokens, points, or cards 
that students may periodically use to access 
backup privileges.

Example: Mr. P hands out tickets in conjunction 
with specific praise in his class. Students can 
turn tickets in for snacks, extra free time, or 
other privileges. 

www.learningbehavioranalysis.com

Click here to watch a video 
example!



One last thing….ditch the clip!

Behavior clip charts are visual ways of publicly displaying how students are 
doing behaviorally throughout the day. 

When a student does well, the teacher moves their name up the chart. When 
students do not meet expectations, their names move down the chart. Some 
systems use colored cards instead of charts. 

Clip charts are not a best practice in classroom management for multiple 
reasons, including the public nature of the display. PBIS classroom level 
practices are a better option. 

Please see this resource from PBIS.org to learn more about behavior clip charts 
and alternatives



For access to this handout: https://learningbehavioranalysis.com/aba-topic-handouts/



Reactive Classroom 
Management Strategies
Because sometimes the best laid plans just don’t work 
out…



“Great, but what do I do AFTER the 
challenging behavior?”
Our proactive strategies aren’t going to be effective 100% of the 
time. 

For students with individualized behavior plans, teachers should be 
supported in following the plan (and involved in developing it to 
begin with!)

For occasional challenging behavior, or chronic behavior of a mild 
or non-dangerous nature, consider the overall needs of the 
classroom and the problem solving suggestions on the next slide….



Classroom problem solving 
suggestions
● Are there patterns of challenging behavior? Consider 

emphasizing pre-teaching and re-teaching in those 

skills/times/areas/activities.

● Consider coaching teachers on basic hypothesizing about 

function and use that to guide re-teaching.

● Discuss whether doing nothing is an option - is the 

behavior something that needs to be responded to? Is the 

teacher feeling pressure to “do something”?



Coaching Teachers
Using Behavioral Skills Training (BST) to build capacity  



How do we support teacher skills?

Many teachers come to the classroom without formal training or mentorship in 
classroom management practices.

Behavioral Skills Training (BST) sessions can be a time-effective and supportive 
way for BCBAs to have a school-wide impact by empowering teachers.

Steps of BST:

● Instruction (tell learners what they will learn and why, and agree on 
mastery criteria)

● Modeling (show learners how to do the skill by doing it yourself)
● Rehearsal (have learners practice the skill)
● Feedback (give immediate feedback on the skill during practice)
● Continue rehearsal and feedback until mastery criteria are met

www.learningbehavioranalysis.com



Yeah, I know BST. But who has the 
time?!

School-based practitioners tend to be a busy bunch, so we’ll 
model out a way to conduct BST during a typical tier 1 
coaching cycle. We have found in our practice that utilizing 
BST cuts down on the time spent training staff, because staff 
repertoires expand more efficiently when we utilize 
evidence-based practices.



BST for Behavior Specific Praise
● Step 1: You observe a teacher to conduct a coaching cycle and 

ID increasing BSP as your top priority

● Step 2: Meet with the teacher during prep, make sure they are 
motivated to increase BSP

○ During this time, provide didactic training and a handout on BSP

○ Explain BST process and determine mastery criteria (4:1)

● Step 3: Co-teach a period/subject with the teacher and model 
the use of BSP

● Step 4: Teacher takes the lead the next period/subject and you 
take data on BSP (components and ratio)

● Step 5: Provide feedback at the end of the period, repeat until 
mastery criteria is met



Please check out our website for tons of free 
Task List 5 breakdowns, review slides, and 
other goodies!  CEU courses coming soon!

www.LearningBehaviorAnalysis.com 

Check out our Facebook page at 
www.Facebook.com/LearningBehaviorAnalysis 

to connect with us!

Thank you so much for your time,

Clelia Sigaud, PsyD, BCBA-D and 
Patrick Jecmen, BCBA

To access the resources from today:

https://learningbehavioranalysis.com/aba-topic-handouts/


